








61

Further Reading

Association of College and Research Libraries. Information Literacy Competency Standards for Higher Education.  
Chicago: ACRL, 2000. http://www.ala.org/ala/acrl/acrlstandards/standards.pdf 

Barefoot, Betsy. “Bridging the Chasm: First-Year Students and the Library.” Chronicle of Higher Education.  
January 20, 2006, B16.

Bodi, Sonia. “How Do We Bridge the Gap between What We Teach and What They Do? Some Thoughts on the  
Place of Questions in the Process of Research.” Journal of Academic Librarianship 28 (May 2002): 109-114.

Breivik, Patricia S. “21st Century Learning and Information Literacy.” Change 37, no. 2 (March/April 2005): 20–27.

Breivik, Patricia Senn, and E. Gordon Gee. Higher Education in the Internet Age: Libraries Creating a Strategic Edge.  
Westport, CT: Praeger Publishers, 2006.

Brodsky, Karen. “Information Competence in the Freshman Seminar.” Academic Exchange Quarterly 6, no. 4  
(Winter 2002): 46–51.

Bruce, Christine. Seven Faces of Information Literacy. Adelaide: AUSLIB Press, 1997.

Dennis, Nancy. “Using Inquiry Methods to Foster Information Literacy Partnerships.”  
Reference Services Review 29, no. 2 (2001): 122–131.

East, John W. “Information Literacy for the Humanities Researcher: A Syllabus Based on Information  
Habits Research.” Journal of Academic Librarianship 31, no. 2 (March 2005): 134–142.

Fitzgerald, Mary Ann. “Making the Leap from High School to College.” Knowledge Quest 32 (March/April 2004): 19–24.

Foster, Helen. “Growing Researchers Using an Information-Retrieval Scaffold.” Teaching English in the Two-Year  
College 31 (December 2003): 170–178.

Gibson, Craig, ed. Student Engagement and Information Literacy. Chicago: Association of College and  
Research Libraries, 2006. 

Jenson, Jill D. “It’s the Information Age, So Where’s the Information? Why Our Students Can’t Find Information  
and What We Can Do to Help.” College Teaching 52 (Summer 2004): 107–112.

Mackey, Thomas P. “Integrating Information Literacy in Lower- and Upper-Level Courses: Developing Scalable Models 
for Higher Education.” Journal of General Education 53, no. 3/4 (2004): 201–224.

Manuel, Kate. “Generic and Discipline-Specific Information Literacy Competencies: 
The Case of the Sciences.” Science and Technology Libraries 24 (2004): 279-308.

Maybee, Clarence. “Undergraduate Perceptions of Information Use: The Basis for Creating User-Centered Student 
Information Literacy Instruction.” Journal of Academic Librarianship 32 (January 2006): 79–85.

Metros, Susan E. “Visual Literacy: An Institutional Perspective.” EDUCAUSE Review (May/June 2006): 80–81.

Norgaard, Rolf. “Writing Information Literacy.” Reference and User Services Quarterly 43, no. 2 (2003): 124–130.

Quarton, Barbara. “Research Skills and the New Undergraduate.” Journal of Instructional Psychology 30  
(June 2003): 120–124.

Rockman, Ilene. Integrating Information Literacy into the Higher Education Curriculum. San Francisco:  
Jossey-Bass, 2004. 

Rodriguez, Ariel. “Training Students to Be Better Consumers of Research: Evaluating Empirical Research Reports.”  
College Teaching 53 (Summer 2005): 99–101.

Shapiro, Jeremy J., and Shelley K. Hughes, “Information Literacy as a Liberal Art.” 
Educom Review 31, no. 2 (1996), http://www.educause.edu/pub/er/review/reviewarticles/31231.html (accessed 12/06/06).

Williams, Sherie. “Guiding Students through the Jungle of Research-Based Literature.” College Teaching 53  
(Fall 2005): 137–139.

Young, Niki, and Amy Andres. “From Small Step to Giant Leap in Research Ability.” Academic Exchange Quarterly 9, 
no. 2 (Summer 2005): 104–108.



62

Additional Information Literacy Resources 
Augustana College. “Information Literacy Program.”  
http://www.augustana.edu/library/Services/InfoLiteracy/index.htm

Five Colleges of Ohio. Andrew W. Mellon Foundation Grant Project.  
“Integrating Information Literacy into the Liberal Arts Curriculum.”  
http://www.denison.edu/collaborations/ohio5/grant/

“IL=IL: Information Literacy = Informed Leaders,” North Georgia  
College and State University Quality Enhancement Plan, January 2007,  
http://www.ngcsu.edu/sacs/enhancement_plan/Final_QEP_Jan18.pdf (accessed 9/22/07).

“What If? A Foundation for Information Fluency” University of Central Florida  
Quality Enhancement Plan: 2006–2011,  
http://iaaweb.ucf.edu/qep/UCF_QEP_document.pdf (accessed 10/28/07).

Wartburg College. “Information Literacy across the Curriculum Plan.”   
http://www.wartburg.edu/library/infolit/index.html (accessed 12/04/07). 



63

I 
Trinity University First-Year Test of Information Literacy

In the fall of 2007, this test was administered electronically to students in six small first-year 
courses at both the beginning and the end of the semester as a pilot test of the instrument.  At 
the beginning of the semester, 54 students responded.  However, at the end only 16 responded.  
So one lesson learned from the pilot is that more effort will need to be made to get students to 
participate in the post-test when we move to a larger-scale administration in 2008.

Numbers following the questions below indicate the pre-test / post-test percentages.

1.	� Please give your student ID number. This number is found on your TigerCard. It is not 
necessary to include leading zeros. (This information will not be used to attach your name 
to your responses. It will only be used to attach your responses to a similar questionnaire 
administered at the end of the semester to the responses you are giving today.) 

2.	 �(Access) How challenging is it for you to use library resources? Please rate the difficulty of 
each of the following activities:

3.	� (Use Ethically) If Lauren prepares a PowerPoint presentation using information from books 
and some charts and pictures from a Web site, her professor expects her to (select the best 
answer): 
	 ask her roommate about citation rules 
	 cite the books on her PowerPoint slides 
	 cite the books and the Web site on the slides   87% / 94% 
	 just mention the sources as she is giving her presentation 
	 none of the above

determining whether a 
source is appropriate  
for an academic project
 
deciding what information 
from your sources to  
integrate into your project

knowing when to  
document a source

knowing how to  
document a source

Very easy  
(“I can usually 
do this without 
assistance 
from a teacher, 
librarian, or 
peer tutor”)

26% / 44%

24% / 31%

35% / 56%

10% / 31%

Somewhat 
easy  
(“I can  
usually  
do this with 
some initial  
assistance”)

Somewhat  
difficult  
(“I need a  
fair amount  
of help to  
do this, but I 
can manage”)

Very  
difficult  
(“This is  
hard for me 
even when 
 I’ve received 
help”)

No experience 
(“I haven’t  
had any  
assignments 
requiring  
this kind of 
activity”)

Appendices
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4.	 �(Access) You have found a book that is right for your topic. Which section of the book will you 
consult to find other documents on the topic?  
	 the glossary 
	 the index 
	 the bibliography   69% / 75% 
	 the table of contents 
	 the cover page

5.	 �(Access) You have to write a paper on the treatment of depression.  
Which search strategy below will find the least number of documents? 
	 depression and psychotherapy 
	 depression or psychotherapy or antidepressants 
	 depression and psychotherapy and antidepressants   59% / 67% 
	 depression or psychotherapy 
	 depression

6.	 �(Access) To find all the documents about Margaret Atwood in the library catalog, you would 
do a search 
	 by title 
	 by publisher 
	 by subject   39% / 50% 
	 by author 
	 by keyword

7.	 �(Access) You find the following entry in the references section of a recent article: Erisman, H. 
M. (2002). The Cuban Revolution’s evolving identity. Latin American Politics and Society 44(1), 
145–153. In what issue of Latin American Politics and Society will you find this article? 
	 Volume 2002, Number 44 
	 Volume 44, Number 1   85% / 100% 
	 Volume 1, Number 145–153 
	 Volume 145, Number 153 
	 the issue cannot be determined

8.	� (Use Ethically) You found magazine articles and Web pages presenting different views on a 
current issue. You want to use this information to write your paper. Which of the answers 
below best describes the case(s) in which you need to include a reference to the source of 
information? 
	 when you copy word for word a paragraph from a magazine article 
	 when you copy word for word a paragraph from a Web page 
	 when you write in your own words what is being said in a magazine article 
	 when you write in your own words what is being said in a Web page 
	 all of the above   100% / 100%

9.	� (Access) A friend told you that you should read an article published in the November 2001 
issue of Internet Guide, “The Microsoft Xbox Console,” by Mark Kenney. To check the 
availability of this article at the library, you search in the catalog under 
	 Mark Kenney 
	 The Microsoft Xbox Console 
	 November 2001 
	 Internet Guide   17% / 6% 
	 The first 3 answers above are all correct
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10.	 �(Access) Which of the following searches would retrieve the MOST results in an online 
search? 
	 films NOT movies 
	 movies OR films   48% / 50% 
	 movies AND films 
	 movies NOT films 
	 movies INSTEAD OF films

11.	 �(Use Ethically) A citation is NOT required when 
	 you are paraphrasing, rather than quoting, a source 
	 more than one source says the same thing 
	 you are describing your own findings or analysis   100% / 100% 
	 you are citing a Web page 
	 all of the above

12.	 �(Use Ethically) Rodrigo used journal articles and Web sites to research a topic for his biology 
lab report. He should (select the best response):  
	 cite the Web sites but not the journal articles 
	 cite the journal articles and the Web sites   87% / 81% 
	 cite the journal articles but not the Web sites 
	 not cite anything since this is just a lab report 
	 cite only the journal articles and Web sites from which he quoted  
		  in his report

13.	� (Use Ethically) Joan read an article that gave her some good ideas for an argumentative 
paper, although she didn’t quote or paraphrase anything from the article. She should (select 
the best response):  
	 either list the article in her bibliography or cite the article within the text of 			 
		  her paper 
	 cite the article within the text of her paper 
	 not list the article in the bibliography or cite the article within the text of 				 
		  her paper 
	 list the article in her bibliography and cite the article within the text of  
		  her paper   26% / 13%  
	 list the article in her bibliography

14.	� (Use Ethically) When you are not sure whether or not information is considered “common 
knowledge” or whether it should be attributed to a source, the best  
solution is to 
	 assume that the information is common knowledge and not cite it in 				  
		  your paper 
	 exclude the information from your paper to save time and trouble 
	 all of these solutions are appropriate 
	 assume that the information should be attributed to a source and cite it in 			 
		   your paper   91% / 94% 
	 none of these solutions are appropriate

15.	 (Understand) A peer-reviewed or refereed journal is BEST described as 
		  a journal that includes references for each article it publishes 
		  a journal that publishes articles that have been approved by  
			   other scholars   37% / 56% 
		  a journal that includes only articles written collaboratively by peers 
		  a journal that publishes reviews of other articles 
		  don’t know
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16.	 �(Access) How challenging is it for you to identify and retrieve sources?  
Please rate the difficulty of each of the following activities:

17.	 �(Use Ethically) John finds an article that he wants to use as a source for his paper. The article 
has information from a book that he also wants to use. What are the appropriate ways of 
handling this situation? 
	� he uses the quotations from the book used in the article he found, and cites 

	 the book in his paper 
he uses the quotations from the book used in the article he found, and cites  
	 the article in his paper 
he finds the book and uses it like any other source he found 
both the first and third answers above are correct 
both the second and third answers above are correct   48% / 56%

18.	 �(Access) Which of the following is likely to yield the most comprehensive list of relevant 
scholarly articles for a research project? 
	 using a general Internet search like Google or Yahoo 
	 paging through print volumes of an academic journal in a specific  
		  academic field 
	 searching the library catalog 
	 searching an electronic index or database in a specific academic field 				  
		  (History, Biology, Music, etc.)   60% / 63% 
	 all of the above are equally effective

using a library catalog
 
using an electronic  
index (InfoTrac, Academic 
Search Premier, etc.)

using a print index

using an Internet  
search engine

physically locating  
sources in a library

obtaining materials  
through interlibrary loan

Very easy  
(“I can usually 
do this without 
assistance 
from a teacher, 
librarian, or 
peer tutor”)

22% / 44%

22% / 50%

13% / 38%

68% / 100%

17% / 38%

11% / 6%

Somewhat 
easy  
(“I can  
usually  
do this with 
some initial  
assistance”)

Somewhat  
difficult  
(“I need a  
fair amount  
of help to  
do this, but I 
can manage”)

Very  
difficult  
(“This is  
hard for me 
even when 
 I’ve received 
help”)

No experience 
(“I haven’t  
had any  
assignments 
requiring  
this kind of 
activity”)
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19.	 �(Know) Researchers must distinguish between primary and secondary sources. Which of the 
following statements is MOST ACCURATE?  
	 primary sources are more scholarly than secondary sources 
	 primary sources are old; secondary sources are new 
	 primary sources examine subjects first-hand; secondary sources examine 			 
		  the findings of other scholars   83% / 94% 
	 primary sources are more appropriate for academic projects than are 				  
		  secondary sources 
	 don’t know

20.	 �(Know) For each of the following, indicate whether the item is an entire book,  
a journal article, a portion of a book, or a conference proceeding.

21.	� (Use Ethically) When is it ethical to use the ideas of another person in a research paper? 
	 it is never ethical to use someone else’s ideas 
	 only if you do not use their exact words 
	 only when you give them credit   89% / 100% 
	 only when you receive their permission 
	 only if you use their published works

22.	� Please feel free to include any comments you may have about this questionnaire or about 
information literacy.

Jorgenson, Lars W.  
“Reinterpreting Navajo 
Rites.” Navajo Culture 6 
(1946): 469–78.

Allen, Glover Morrill. 
Bats. Cambridge: Harvard 
University Press, 1939.

Tanaka, Kazuko. “The 
New Feminist Movement 
in Japan, 1970–1990.” In 
Japanese Women, edited 
by Kumiko Fujimura-
Fanselow. New York: 
Feminist Press, 1995.

entire
book

56% / 81%

57% / 81%

15% / 63%

journal
article

portion of  
a book

conference
proceeding

don’t
know



II 
Trinity University Senior Test of Information Literacy

Faculty members teaching senior-level courses were asked to email a link to this survey to their 
students in the fall of 2007.  129 students responded, including over 20% of all seniors.

1.	 What is your class?  
		  First-year 0% 
		  Sophomore 5% 
		  Junior  10% 
		  Senior   84% 
		  Other  2%

2.	� Which of the following ONLINE sources have you used for research in the past year? Check as 
many as apply. 
	 Google, Yahoo, Search, or other general Internet Search engines  85% 
	 Online journals, magazines, newspapers, or encyclopedias  93% 
	 Online library catalog  80% 
	 Online booksellers (such as Amazon.com, BarnesandNoble.com, etc.) 26% 
	 Online indexes or databases (such as EBSCO, JSTOR, Expanded  
		  Academic ASAP, InfoTrac, etc.) 87% 
	 Google Scholar 43% 
	 Other 19% 
	 I did not use any online sources for research in the past year. 1%

3.	� In the past year, when you were given research project assignments, how often were you 
required to use a specific format (such as APA, MLA, Chicago, or some other style) for the 
sources in your bibliography? 
	 Almost always 58% 
	 Often 15% 
	 Sometimes 7% 
	 Rarely 16% 
	 Never / not applicable 5%

4.	 �(Access) How challenging is it for you to use library resources? Please rate the difficulty of 
each of the following activities:

determining whether  
a source is appropriate  
for an academic project

deciding what information 
from your sources to  
integrate into your project

knowing when to  
document a source

knowing how to  
document a source

Very easy  
(“I can usually 
do this without 
assistance 
from a teacher, 
librarian, or 
peer tutor”)

73%

60%

76%

53%

Somewhat 
easy  
(“I can  
usually  
do this with 
some initial  
assistance”)

Somewhat  
difficult  
(“I need a  
fair amount  
of help to  
do this, but I 
can manage”)

Very  
difficult  
(“This is  
hard for me 
even when 
 I’ve received 
help”)

No experience 
(“I haven’t  
had any  
assignments 
requiring  
this kind of 
activity”)
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5.	� (Use Ethically) If Lauren prepares a PowerPoint presentation using information from books  
and some charts and pictures from a Web site, her professor expects her to (select the  
best answer): 
	 ask her roommate about citation rules 
	 cite the books on her PowerPoint slides 
	 cite the books and the Web site on the slides   93% 
	 just mention the sources as she is giving her presentation 
	 none of the above

6.	� (Access) You have found a book that is right for your topic. Which section of the book will you 
consult to find other documents on the topic?  
	 the glossary 
	 the index 
	 the bibliography  85% 
	 the table of contents 
	 the cover page

7.	� (Access) You have to write a paper on the treatment of depression.  
Which search strategy below will find the least number of documents?  
	 depression and psychotherapy 
	 depression or psychotherapy or antidepressants 
	 depression and psychotherapy and antidepressants  82% 
	 depression or psychotherapy 
	 depression

8.	� (Access) To find all the documents about Margaret Atwood in the library catalog, you would do 
a search 
	 by title 
	 by publisher 
	 by subject   57% 
	 by author 
	 by keyword

9.	� (Access) You find the following entry in the references section of a recent article: Erisman, H. 
M. (2002). The Cuban Revolution’s evolving identity. Latin American Politics and Society 44(1), 
145–153. In what issue of Latin American Politics and Society will you find this article? 
	 Volume 2002, Number 44 
	 Volume 44, Number 1  96% 
	 Volume 1, Number 145–153 
	 Volume 145, Number 153 
	 the issue cannot be determined 
	 all of the above

10.	 �(Access) A friend told you that you should read an article published in the November 2001 
issue of Internet Guide, “The Microsoft Xbox Console,” by Mark Kenney. To check the 
availability of this article at the library, you search in the catalog under 
	 Internet Guide  17% 
	 Mark Kenney 
	 The Microsoft Xbox Console 
	 November 2001 
	 The first 3 answers above are all correct
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11.	 �(Evaluate) Among the challenges of research is determining whether a source is scholarly. 
Below is a list of source characteristics. For each characteristic, if this were the only 
information you had about a source, what conclusion would you draw about whether the 
source is likely to be scholarly? If a source...

12.	 �(Access) Which of the following searches would retrieve the MOST results  
in an online search? 
	 films NOT movies 
	 movies OR films   77% 
	 movies AND films 
	 movies NOT films 
	 movies INSTEAD OF films

13.	  �(Use Ethically) Rodrigo used journal articles and websites to research a topic for his biology 
lab report. He should (select the best response):  
	 cite the Web sites but not the journal articles 
	 cite the journal articles and the Web sites   84% 
	 cite the journal articles but not the Web sites 
	 not cite anything since this is just a lab report 
	 cite only the journal articles and Web sites from which he quoted in his report

14.	� (Use Ethically) Joan read an article that gave her some good ideas for an argumentative paper, 
although she didn’t quote or paraphrase anything from the article. She should (select the best 
response):  
	 either list the article in her bibliography or cite the article within the  
		  text of her paper 
	 cite the article within the text of her paper 
	 not list the article in the bibliography or cite the article within the  
		  text of her paper 
	 list the article in her bibliography and cite the article within the  
		  text of her paper  14% 
	 list the article in her bibliography

is available online

is translated from another language

is published in a peer-reviewed journal

is posted on a political blog

was recently published

has a lengthy list of references

was published by a university press

was published in Time, Newsweek, or 
US News & World Report

scholarly

91%

88%

83%

63%

82%

45%

91%

86%

non-scholarly cannot be 
determined

don’t
know

70



15.	� (Evaluate) You are required to write a research paper for your American History class 
examining the roles of women in the American Civil War. An initial search turns up the 
following sources. Which one is LEAST likely to be appropriate for your paper? 
	 Edwards, L. F. (1980). Scarlett doesn’t live here anymore: Southern women in 			 
		  the Civil War era. Urbana: University of Illinois Press. 
	 Heidled, D. S., & Heidler, J. T. (Eds.). (2000). Encyclopedia of the American  
		  Civil War: A political, social and military history (Vols. 1–5).  
		  Santa Barbara, CA: ABC-CLIO. 
	 Schultz, J. E. (2002). Seldom thanked, never praised, and scarcely  
		  recognized: Gender and racism in Civil War hospitals. Civil War  
		  History 48, 220–236. 
	 Wilson, B. A. (2006). Women in the Civil War. Retrieved July 1, 2006, from  
		  http://userpages.aug.com/captbarb/femvets2.html  71%

16.	� (Evaluate) On what basis did you select your response to the  
preceding question? 
	 whether the source is likely to be scholarly   62% 
	 how recently the source was published 
	 whether the source was a print or Internet source 
	 the number of pages with information about this topic 
	 all of the above equally influenced my response to the preceding question.

17.	  �(Understand) A peer-reviewed or refereed journal is BEST described as 
	 a journal that includes references for each article it publishes 
	 a journal that publishes articles that have been approved by other  
		  scholars  86% 
	 a journal that includes only articles written collaboratively by peers 
	 a journal that publishes reviews of other articles 
	 don’t know

18.	� (Access) How challenging is it for you to identify and retrieve sources?  
Please rate the difficulty of each of the following activities:

using a library catalog
 
using an electronic  
index (InfoTrac, Academic 
Search Premier, etc.)

using a print index

using an Internet  
search engine

physically locating  
sources in a library

obtaining materials  
through interlibrary loan

Very easy  
(“I can usually 
do this without 
assistance 
from a teacher, 
librarian, or 
peer tutor”)

66%

62%

33%

87%

62%

31%

Somewhat 
easy  
(“I can  
usually  
do this with 
some initial  
assistance”)

Somewhat  
difficult  
(“I need a  
fair amount  
of help to  
do this, but I 
can manage”)

Very  
difficult  
(“This is  
hard for me 
even when 
 I’ve received 
help”)

No experience 
(“I haven’t  
had any  
assignments 
requiring  
this kind of 
activity”)

71



19.	 �(Use Ethically) John finds an article that he wants to use as a source for his paper. The article 
has information from a book that he also wants to use. What are the appropriate ways of 
handling this situation? 
	 he uses the quotations from the book used in the article he found, and cites  
		  the book in his paper 
	 he uses the quotations from the book used in the article he found, and cites  
		  the article in his paper  
	 he finds the book and uses it like any other source he found 
	 both the first and third answers above are correct 
	 both the second and third answers above are correct   39%

20.	 �(Evaluate) Your professor has assigned a paper on the whole language movement. You are not 
familiar with the topic, so you decide to read a brief history and summary about it. Which of 
the following sources would be best? 
	 a book on the topic, such as Perspectives on whole language learning:  
		  A case study 
	 a Wikipedia article 
	 an article on the topic, such as “Whole language in the classroom:  
		  A student teacher’s perspective.” 
	 an education encyclopedia, such as Encyclopedia of Education  44%

21.	 �(Access) Which of the following is likely to yield the most comprehensive list of relevant 
scholarly articles for a research project? 
	 searching an electronic index or database in a specific academic field  
		  (History, Biology, Music, etc.)   75% 
	 using a general Internet search like Google or Yahoo 
	 paging through print volumes of an academic journal in a specific  
		  academic field 
	 searching the library catalog 
	 all of the above are equally effective

22.	 �(Evaluate) Statement: “Describe the effects of automobile emissions on  
air quality.”Which source would most likely provide you with objective information  
for the main concepts in the statement? 
	 a personal interview with an influential lobbyist 
	 a Web site that advocates clean air 
	 the latest annual report from a major automobile manufacturer 
	 a study featured in a peer-reviewed periodical  87% 
	 a Wikipedia article

23.	� (Know) Researchers must distinguish between primary and secondary sources. Which of the 
following statements is MOST ACCURATE?  
	 primary sources are more scholarly than secondary sources 
	 primary sources are old; secondary sources are new 
	 primary sources examine subjects first-hand; secondary sources examine  
		  the findings of other scholars  90% 
	 primary sources are more appropriate for academic projects than are  
		  secondary sources 
	 don’t know

24.	� (Know) For each of the following, indicate whether the item is an entire book, a journal article, 
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a portion of a book, or a conference proceeding.

25.	 �(Use Ethically) When is it ethical to use the ideas of another person in a research paper? 
	 it is never ethical to use someone else’s ideas 
	 only if you do not use their exact words 
	 only when you give them credit   89% 
	 only when you receive their permission 
	 only if you use their published works

26.	� Please feel free to include any comments you may have about this questionnaire or about 
information literacy.

Sources for First-Year and Senior Information Literacy Tests:

National Institute for Technology and Liberal Education, “FYILLAA (First Year Information Literacy  
in the Liberal Arts Assessment) Project, Research Practices Survey.”  Electronic document, 2007.    
http://www.nitle.org/index.php/nitle/collaborations/fyillaa  (accessed 11/14/07). 

Penny Beile O’Neil, “Development and Validation of the Beile Test of Information Literacy for Education 
(B-TILED).”  (Dissertation, University of Central Florida, 2005). 

Terence Mech, “Information Literacy Assessment Matrix.” King’s College, 2007.

Diane Mittermeyer and Diane Quirion, “Information literacy: Study of incoming first-year undergraduates 
in Quebec.” Conférence des recteurs et des principaux des universités du Québec. Montréal, 2003.   
http://crepuq.qc.ca/documents/bibl/formation/studies_Ang.pdf

Jorgenson, Lars W.  
“Reinterpreting Navajo 
Rites.” Navajo Culture 6 
(1946): 469–78.

Allen, Glover Morrill. 
Bats. Cambridge: Harvard 
University Press, 1939.

Tanaka, Kazuko. “The 
New Feminist Movement 
in Japan, 1970–1990.” In 
Japanese Women, edited 
by Kumiko Fujimura-
Fanselow. New York: 
Feminist Press, 1995.

entire
book

62%

87%

51%

journal
article

portion of  
a book

conference
proceeding

don’t
know
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III
Samples of Course-Specific Assessment Tools

Summary of Pre- and Post- Survey Given to Civil War Seminar Students 
Dr. Carey Latimore, Fall 2007 

 
7 students took the pre-test; 9 took the post-test

What is a primary source?
 
Please name one library subscription 
resource appropriate for historical  
research.
 
What is the most common citation  
style used in the discipline of history?  
(Example: APA, which is not correct)
 
Name one prominent academic journal 
in the field of history—you can choose 
one from any subfield of the discipline.

Have you completed a major research 
paper in a history course at Trinity prior 
to this semester?

If so, how many?

I can find scholarly research articles.

I know the difference between primary 
and secondary sources

I understand what plagiarism is

I understand the difference between  
plagiarism and copyright violations
 
I know how to use correct citation styles

Pre-test Post-test

5

5

2

3

4

3

5

7

0

2

71%

71%

29%

43%

57%

43%

71%

100%

0%

29%

9

9

8

4

7

7

9

1

4

100%

100%

89%

44%

78%

78%

100%

11%

44%

Number
Correct

Number
Correct

Number
Yes

Number 
strongly agree

Number 
strongly agree

% 
Correct

% 
Correct

% 
Yes

% 
strongly agree

% 
strongly agree

Responses ranged  
from 0 (three students) 
 to “15+” (one student)

N/A—Students had  
written paper in  

this course
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Questionnaire and Results from SOCI/ANTH 3359:  
Social Research Design

Dr. Amy L. Stone, Fall 2007

Reflect back on your semester so far. Think about what you knew about 
 how to do social research at the beginning of the semester and comment  

on whether you agree or disagree with the following statements.  
Please circle the appropriate response.

Qualitative Results:
 
1.	� Thinking back on what we’ve learned this semester about conducting literature reviews, what 

assignments or activities did you find most useful?  Do you have any suggestions for addition-
al assignments, demonstrations, or activities that would have helped you learn this skill?

	� Responses: Students discussed homework the most as something that helped them learn 
about literature reviews. Because the literature review was progressive, one student comment-
ed that “each time I practiced them I felt more comfortable looking for literature and making 
use of it.”

I understand where to find relevant and 
recent journal articles in my major. 

I have a better understanding of how to 
conduct a literature review. 

I have a better understanding of how to 
let a literature review shape my research 
project. 
 
I understand how to determine if a journal 
is a credible source. 
 
I have a better understanding of the re-
sources available to me online in my major. 

I have a better understanding of the ben-
efits and disadvantages of using various 
research methods to answer my research 
questions. 

I have a better understanding of the most 
efficient and effective way of answering my 
research question. 

I understand the resources and databases 
available online for quantitative research. 

I am able to use online resources to do 
mapping and spatial analysis.
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2.	� Thinking back on what we’ve learned about the benefits and disadvantages of using different 
types of research methods to answer your research questions, what assignments or activities 
did you find most useful?  Do you have any suggestions for additional assignments, demon-
strations, or activities that would have helped you learn this skill?

	� Responses: They reflected positively on our computer lab days, where we learned software 
programs. They wanted PowerPoints to be used more often and to be more detailed. 

3.	� Just reflecting on the research design portion of this course (before we began doing SPSS), 
what activity or topic did you find most useful in helping you understand how to design social 
research?  What activity did you find the least useful in helping you understand how to design 
social research? What could we have done differently to make it more useful?

	� Responses: Most of them mentioned both in-class exercises and homework assignments that 
helped them learn about designing social research. They didn’t like the guest lecturers we had 
and didn’t find them as useful as I would have liked in learning about designing social re-
search.
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Develops a high quality
research plan and thesis; 
chooses a topic that is 
manageable; acquires a 
general familiarity
with the topic

Develops a
focused project
and thesis; 
acquires general 
familiarity with 
the topic.

Locates quality 
information
from a variety  
of sources;  
uses appropri-
ate investigative 
methods for 
discipline.

Analyzes quality 
information  
for accuracy, 
authority, and 
timeliness  
(not discipline- 
specific).

Follows laws, 
guidelines, and 
institutional 
policies regarding 
use of informa-
tion resources; 
demonstrates an 
understanding 
of plagiarizing; 
identifies and 
uses citation style 
appropriate for 
discipline.

Successfully 
organizes and 
integrates com-
piled information 
in appropriate 
format to ac-
complish plan-
ning objectives; 
manipulates data, 
integrates new 
knowledge.

Develops a  
focused
project  
and thesis.

Locates 
needed  
information.

Analyzes 
information 
from various 
sources to as-
sess accuracy, 
authority, and 
timeliness.

Follows laws, 
guidelines, 
and institu-
tional policies 
regard-
ing use of 
information 
resources; 
demonstrates 
an under-
standing of 
plagiarizing.

Successfully 
integrates 
informa-
tion; work is 
somewhat 
organized. 

Develops a 
project and
thesis that 
need more  
focus.

Minimally 
successful 
at locating 
needed in-
formation.

Shows 
minimal 
evaluation 
of sources.

Lacks 
adequate 
knowledge 
of laws, 
guidelines, 
and institu-
tional
policies 
regarding
use of infor-
mation. 

Minimally 
success-
ful at 
integrating
compiled 
information; 
project lacks 
integration 
of new and 
prior infor-
mation. 

Fails to 
develop 
project or 
thesis; does
not pursue 
familiarity. 

Unsuc-
cessful at 
locating 
information 
on topic.

Shows no 
evidence 
of source 
evaluation. 

Lacks 
knowledge 
of laws, 
guidelines, 
and institu-
tional poli-
cies regard-
ing use of 
information 
resources; 
may commit 
plagiarism. 

Unable to  
integrate 
information; 
does not
attempt to 
integrate new 
and prior 
knowledge; 
lacks original 
findings or use 
of data; fails 
to accomplish 
original re-
search plan

Locates reliable, discipline- 
specific information from  
a variety of sources; uses  
appropriate investigative 
methods for discipline;  
locates information in a  
variety of formats depending 
on discipline (both at TU  
and outside of TU)

Analyzes quality, discipline- 
specific information from 
various sources; assesses  
accuracy, authority, and  
timeliness (when applicable); 
uses appropriate technologies 
to study correlations  
in findings. 

Follows laws, guidelines, 
and institutional policies 
regarding use of informa-
tion resources; demon-
strates an understanding of 
plagiarizing; identifies and 
uses citation style appro-
priate for discipline.

Information and work is 
organized; articulates new 
knowledge; integrates 
new and prior information 
(including quotations or 
paraphrasing); manipulates 
data or original findings; 
work clearly accomplishes 
original research plan.

Level 5 Level 4 Level 3 Level 2 Level 1

GOAL 1: UNDERSTAND

GOAL 2: ACCESS

GOAL 3: EVALUATE

GOAL 4: USE ETHICALLY

GOAL 5: CREATE

Sample Information Literacy Rubric
To be used as a suggestion for faculty members working on  

assessment of the senior experience.
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IV
 First-Year Experience Faculty Workshop 

May 2008

•	 	 �Would you like your students to critically evaluate information for relevance, validity, and 
reliability?

•	 	 �Would you like to know more about how you can use the QEP first-year student objectives in 
course?

•	 	 �Would you like to do that with extra support and funding?

•	 	 �Would you like to know how it can be done without extra work?

 
The learning outcomes specific to first-year students include:

•	 	 �Understand the nature of information and the varieties of information sources

		�  Students will demonstrate an understanding of the nature of information sources. This will 
normally include: learning how to access different information sources; understanding how 
information is produced, organized, and disseminated; and applying ethical criteria to the use 
of information.

•	 	 Access internal and external information efficiently and effectively

		�  Students will demonstrate their ability to access internal and external information by knowing 
how to use internal tools available in the Trinity educational system, such as the Quest 
system, Interlibrary Loan, and Trinity databases, and by knowing how to navigate external 
tools, primarily the Internet.

•	 	 �Understand the concept of intellectual property and the economic, legal, and social contexts 
of information, and use information ethically

		�  This outcome accompanies the Trinity University Academic Honor Code.  Students will 
demonstrate their understanding of intellectual property by appropriately using citation/
documentation systems and showing in their work that they understand the concept of 
plagiarism.

Expectations for Faculty Participants: 
Faculty are expected to:

	 	 •	 	 �Attend the two-day workshop “Information Literacy and the First-Year Experience” and 
read materials in advance of the workshop.

	 	 •	 	 Modify a course to include: 

				    °	 General information literacy objectives for the FYE

				    °	 Specific assignments addressing these objectives

				    °	 Assessing these objectives

	 	 •	 	 Teach the course using the modifications.

	 	 •	 	 Report on results at the following year’s faculty workshop. 

	 	 •	 	 �Submit a copy of the modified syllabus and accompanying assignments for the 
“Information Literacy at Trinity” Web site and assignment database. 
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Workshop Agenda

Day 1 (8:30–3:00)
Part I: All FYS, HUMA, and WW faculty  
(8:30-12:30)
Introductions/coffee/setting (8:30–9:00)

Outside Speaker (TBA): Information Literacy and First-Year Courses (9:00–10:00)

Break (10:00–10:15)

What we know: Pre-and Post-Testing 2007-2008 (10:15–10:30)

Hear from Beta-testing participants: FYS, Writing Workshop, HUMA (as appropriate) (10:30–11:30)

Lunch  (11:30–12:30) 

Part II: HUMA, WW, and FYS will break out into separate rooms  
(12:30–3:00)
Brainstorm how this can be done in WW, FYS, or HUMA in pairs. Answer specific questions: How 
do I integrate each learning objective? How will I assess it?  
(12:30–1:30) 

	 •	 	 �WW, HUMA, and FYS will break out into their own groups. How could each goal be covered 
in the different courses?

Break (1:30–1:45)

Report back to larger group (1:45–2:45)

Homework: Looking at the individual syllabus (2:45–3:00)

Day 2 (9:00–4:00): First Year Seminar Faculty
*Note: All three groups will break out in separate rooms. 

Introduction to the day and coffee (workshop leader) (9:00–9:30)

Meet in faculty pairs or small groups to talk about homework. Problems? Issues? (9:30–10:30)

Individual faculty meet with library liaisons (10:30–11:30)

Lunch (11:30–12:30)

Break (12:30–1:00)

Day 2 (9:00–4:00): Writing Workshop Faculty
Introduction to the day and coffee (workshop leader) (9:00–9:30)

Meet in faculty pairs or small groups to talk about homework. Problems? Issues? (9:30–10:30)

Individual faculty meet with outside speakers (10:30–11:30)

Lunch (11:30–12:30)

Break (12:30–1:00)
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Day 2 (9:00–4:00): HUMA Faculty
Welcome and introduction to the day (9:00–9:30)

Meet in faculty pairs or small groups to talk about homework. Problems? Issues? (9:30–10:30)

Faculty meet in two groups: seminar and writing workshop and work with outside speakers and/or 
librarians (10:30–11:30)

	 •	 What does the HUMA writing workshop cover? 

	 •	 What does the FYS HUMA cover?

Lunch (11:30–12:30)

Break (12:30–1:00)

Day 2: Combined Workshop for FYS, WW, and HUMA Faculty
Introduction to the afternoon (1:00–1:15)

Large group work/discussion/brainstorming (1:15–2:15)

	 •	 Discussion from FYS classes

		  o	 What to cover? 

	 •	 Discussion from WW class

		  o	 What to cover? How can these two work together on objectives?

	 •	 Discussion from HUMA

		�  o	� What gets covered? How to include some of the same experiences  
as a FYS/WW?

		  o	 Can the WW and FYS sections be a team in the HUMA course? 

Break (2:15–2:30)

Assessment—pre- and post-testing for First-Year Experience (2:30–3:00)

Feedback from outside speakers (3:00–3:45)

Closing remarks (3:45–4:00)

	 •	 Where we go from here

	 •	 Summer deadlines to Information Literacy Committee

80



V
First-Year Experience QEP Staff Workshop 

June 2008

Focus: First-Year Experience
9:00 am–1:00 pm

Agenda

(9:00–9:15) Welcome and Agenda—Workshop Leader

(9:15–9:45) What is Expanding Horizons?

	 •	 The plan and timeline

	 •	 The Information Literacy Committee 

	 •	 The role of staff in the Quality Enhancement Plan 

		  o	 Project grants available for staff projects

(9:45–10:30) Focusing on the First-Year Experience

	 •	 Discuss the first-year experience curricular goals

	 •	 Outcome/discussion of faculty workshop to share

	 •	 �Student services associated with the QEP (Writing Center, Help Desk,  

research assistance)

(10:30–10:45) Breakout brainstorming time within groups

	 •	 �How can we adapt our model to the curricular goals in the  

co-curricular experience?

		  o	 How does this apply to the departments within your discussion group?

(10:45–11:00) Break

(11:00–11:45) Groups report back on discussion

(11:45–12:00) Wrap-up—Workshop Leader

(12:00–1:00) Lunch

Expectations for Staff Participants

Staff who sign up for the workshop will be expected to:

	 •	 Read any assigned readings beforehand;

	 •	 Participate in discussions during workshop; 

	 •	 Report on the workshop to any staff in your department who could not attend; 

	 •	 Report on the workshop to your supervisor. 
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VI
Position Descriptions

1. Information Literacy Librarian

General Position Responsibilities and Qualifications:

Trinity University, winner of the 2007 ACRL Excellence in Academic Libraries Award, seeks a 
proactive and innovative librarian to join its information literacy program efforts. The information 
literacy librarian, a member of the library faculty, is one of a team that supports an innovative 
information literacy program at Trinity University. The university selected information literacy as 
its Quality Enhancement Plan (QEP) for the Southern Association of Colleges and Schools (SACS) 
reaffirmation of accreditation in 2007, and this position is an integral part of that plan’s success. 

Specific responsibilities include teaching information literacy skills and concepts in assigned 
liaison areas; working closely with the Information Literacy Coordinator to develop departmental 
specific objectives as well as designing and hosting faculty workshops related to the QEP 
work; and providing instructionally focused reference service.  Other responsibilities include 
development of alternative service models to assist students and faculty and to encourage use 
of the library as a resource (including use of electronic products and services). Additional duties 
include: acting as liaison with designated academic departments, preparation of guides and 
tools to advance student learning, assigned reference desk hours, and collection development in 
assigned subject areas. Required to meet standards of librarianship, scholarship, and service for 
promotion and tenure.

Required qualifications: include ALA-accredited MLS. One to three years experience in teaching 
or instruction in an academic setting is essential; knowledge of print and electronic reference 
sources, as well as skill in searching Web-based resources; strong communication skills and a high 
energy level; experience with Web-based courseware, such as Blackboard or Moodle; ability to 
plan, organize, implement, and promote information literacy projects; ability to communicate well 
both orally and in writing; track record of participation in or development of innovative instruction 
programs, particularly those that use technology to enhance student learning; evidence of creative 
approaches to service problems; and an ability to understand and communicate to others the 
library user experience.  
 

Desirable qualifications:  experience in design of Web-based learning objects and assessment 
tools; participation in the ACRL Immersion program; background in instructional and/or curriculum 
development and design.

Specific Responsibilities: 

Specific responsibilities of this position include, but are not limited to,  
the following: 

	 •	 �Works closely with the Information Literacy Coordinator to design an integrated 
information literacy program that will meet the needs of Trinity University students.

	 •	 �Stays abreast of best practices in information literacy, including teaching techniques, 
theory, and new technologies. 

	 •	 �Coordinates with faculty in assigned departments to incorporate information literacy 
components into course content as appropriate. 

	 �•	 �Develops content for faculty workshops related to the campus’s information literacy 
efforts, with particular focus on specific departmental learning objectives and objectives 
for graduating seniors. 
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General Responsibilities:

General responsibilities of this position shared with other reference/instruction librarian positions 
include but are not limited to:

	 •	 Participate in providing reference service.  

	 •	 Provide specialized in-depth reference service in assigned subject areas.

	 •	 Keep up with current electronic and print resources in subject areas.

	 •	 �Evaluate and select library materials, which requires involvement with approval, firm 
order, serial, and gift processes.

	 •	 �Handle other collection development tasks, including weeding and reclassification 
decisions.

	 •	 �Offer advanced library instruction in appropriate general areas and for classes taught by 
faculty in assigned subject areas.

	 •	 �Prepare and produce instructional material, library guides, and Web pages for assigned 
departments.

This position will be housed in the Coates Library, and the individual will report to the Assistant 
University Librarian/Head of Public Services.

2. Faculty Technology Liaison (Instructional Technologist) 

Description: 
The faculty technology liaisons support faculty use of instructional technology (software and 
hardware) for teaching. This position develops partnerships with faculty in teaching departments 
and in the library and is a specialist in selected software applications.  He or she will serve as a 
consultant, teacher, and colleague on special projects and long-term course development related 
to the implementation of the Information Literacy Quality Enhancement Plan. This position 
collaborates with the Information Literacy Committee, the information literacy librarians, and 
the librarian liaisons to departments to design workshops and teaching sessions for faculty and 
to encourage and support advancements in teaching as it relates to the goals of the Information 

Literacy QEP. 

Essential Job Functions: 
	 •	 �Stays abreast of best practices in instructional design theories and applications as they 

relate to college teaching. 

	 •	 �Ensures that faculty are aware of pedagogical applications of technology and that uses of 
technology are supported properly through consulting services and training. 

	 •	 �Works with library faculty to develop appropriate tools to support the implementation of 
the Information Literacy QEP, including but not limited to ASP and PHP applications. 

	 •	 �Maintains the Information Literacy and Quality Enhancement Plan Web site, including 
information pertaining to a wide variety of instructional materials, curricular support, 
availability of software and technology support. 

	 •	 �Works with librarians, develops and coordinates an information resources training 
program for faculty who wish to learn about new library-based resources but have not 
had time to work with them. Training formats may include but will not be limited to 
targeted workshops, one-on-one consultation, online tutorials for research tools, and the 
development and distribution of online and printed documentation and instructional 
materials. Some of these materials may be redeployed as student support. 83



	 •	 �Supports faculty use of instructional technology in course-based applications.

	 •	 �Designs and co-presents (with the information literacy librarians) workshops related to 
information literacy.

	 •	 Prioritizes work and performs related work as required. 

	 •	 �Serves on various committees related to the use of information technology. 

Supervision Exercised:  

May supervise student assistants. 

Qualifications: 

	 1.	� Required: Master’s degree in Instructional Design, Instructional Technology, Educational 
Technology or related field. 

	 2.	� Preferred: Candidates with the Masters in Library and Information Science with an emphasis 
in Instructional Design.

	 3.	� Other desirable qualifications: Two or more years experience in teaching with technology 
and curriculum development. 

	 4.	 Demonstrated understanding of learning theories.

	 5.	� Familiarity with the concept of information literacy and/or the ACRL Competency Standards. 

	 6.	� Demonstrated ability to seek out and learn/master new technology, e.g., RSS, blogs,  
and wikis.

	 7.	 Strong commitment to user service and support.

	 8.	 Knowledge of information literacy competencies and standards.

	 9.	� Experience creating and/or maintaining Web sites, including familiarity with HTML, CSS, 
and/or Javascript.   

	 10.	� Broad knowledge and technical skills with Windows and Macintosh environments; ASP,  
PHP, and other open-source interactive software applications. 

	 11.	� Proven strength in interpersonal, organizational, and problem-solving skills, and a strong 
service orientation. 

	 12.	 High level of energy, creativity, and a positive attitude. 

	 13.	� Ability to work independently and prioritize own work as well as work cooperatively with a 
team. 

	 14.	� Excellent verbal and written communication skills are a must.  Sensitivity to the needs of 
end users is also critical.  

	 15.	� Supervisory skills, including ability to maintain firm yet amiable relations with student 
assistants.

This position will be housed in the Coates Library, and the individual will report to the  
University Librarian. 
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3. Information Literacy Peer Tutors

Basic Function and Responsibility:  
The student research assistants, in close collaboration with the Writing Center student workers, 
will provide research consultations for Trinity students on an as-needed basis. Student research 
assistants will be able to guide their peers to the best resources available to them for conducting 
research and help them evaluate possible information resources. If necessary, student research 
assistants will recommend relevant literature or Web-based tutorials for students to utilize. 

Essential Job Functions:  
•	 Help students organize their research into a workable plan. 
 
•	 Help students evaluate proper academic resources to use in their projects. 
 
•	 Assist students in documenting sources and creating RefWorks accounts. 
 
•	 Refer students to their liaison librarian for more in-depth consultations. 

Qualifications:  
•	 Junior or Senior standing. 
 
•	 �Completion of at least one major project, demonstrating a clear understanding of basic 

information literacy principles.

•	 Nomination from a member of the teaching faculty. 
 
•	 Excellent oral and written communication skills.

These positions will be housed in the Coates Library and will report to the Information  
  Literacy Coordinator.
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VII

Information literacy and library instruction  
offered at Oberlin Group libraries

This survey data was collected by the Coates Library at Trinity University.

Gettysburg College

Franklin & Marshall College

Oberlin College

Berea College

Wheaton College (MA)

College of the Holy Cross

Lafayette College

DePauw University

Carleton College

Occidental College

Connecticut College

St. Olaf College

Macalester College

Wellesley College

Dickinson College

Davidson College

St. Lawrence University

Lake Forest College

Colgate University

Rollins College

Eckerd College

Smith College

Randolph-Macon College

Gustavus Adolphus College

Whittier College

Williams College

Simmons College

Beloit College
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Does your 
library offer 
stand-alone 
credit informa-
tion literacy 
courses?

Does your  
library offer 
course- 
integrated 
library  
instruction?

Does your 
library offer 
a required 
online tuto-
rial as an 
option?

Does your 
library offer 
an optional 
online tutorial 
for information 
literacy?
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